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*Consent Form to Perform Criminal History/Background Check (two pages)
University of Central Arkansas

Early Childhood Education P-4 Teacher Education Program

Field Experience

	Field Placement in P-4

Classroom
	Time of Placement in PDS
	Professional Development

School

	Junior Block Field
	Tuesdays
8:00-2:00
	 North Little Rock
School District – School A

	Internship I Practicum
(ECSE 4318)
	Tuesday 8:00-4:00

Thursday 8:00-12:00
	 School B

	Internship II

(Directed Teaching)
	Daily

8:00-4:00
	School C


*Field placement configurations are solely based on school/classroom rotations and availability,  NOT teacher candidate preferences.
	Internship I Courses

	ECSE 4316 Instructional Strategies for Math and Science – Mr. Daniel Barrington
ECSE 4320 Principles & Practices of Reading & Writing Strategies – Mrs. Lisa Herrington
ECSE 4319 Guidance and Behavior Management – Dr. Mark Cooper
ECSE 4331 Assessment in Early Childhood Education – Dr. Candice Barnes
ECSE 4318 Internship I Practicum – Mr. Daniel Barrington 


General Questions about the P-4 Program, Contact: Dr. Kathleen Atkins
                                                                                   Department Chair
                                                                                   (501) 450-5462
                                                                                   katkins@uca.edu
All teacher candidates participating in early field experiences must consent to a Criminal History/Background Check.  (See addendum Consent form)  This procedure is for all early field experiences prior to Internship II.  

A separate background check will be required during Internship II as it pertains to the teacher certification process.

UCA P-4 CANDIDATES ROLE AND RESPONSIBILITIES

1. Candidates are to report and sign in at the school’s main office every time they enter the building.

2. Punctuality and attendance are of utmost importance.  Teacher candidates are expected to arrive promptly in the classroom assigned for Practicum and remain on duty for the full time designated during each session of the semester. More than two tardies will result in the candidate being administratively dropped from Internship I Practicum.
3. In the event that a candidate must be absent, the candidate should notify the mentor teacher by telephoning the school as early as possible. You will also need to leave me (Mr. Barrington) a voice mail. Absences are to be made up before finals week and make up days must be arranged in advance with the assigned mentor teacher.  Absences must be made up in order to complete Internship I Practicum.  More than two absences during Practicum will result in the candidate being administratively dropped from Internship I Practicum.  
4. Candidates should park their vehicles in the appropriate area.  Many schools have specifically designated places for visitor parking.  Check with the school’s office concerning this matter.

5. Candidates should dress modestly and professionally.  Participants should be neatly groomed at all times.  Jeans, short skirts, t-shirts, athletic shoes, and shorts are not recommended for persons engaged in professional field experiences.  Candidates are also required to wear their UCA identification as a badge when on public school campuses.
6. Candidates should abide by all school personnel policies and rules while visiting the school.  Personal business (telephone calls, texting, personal visits, etc.) may not be conducted during field experience hours.  Cell phones may not be used and should be turned off at all times.  Tobacco, firearms, knives or weapons of any design are not permitted on public school campuses.

7. Field experience candidates are expected to fulfill course requirements assigned by the UCA instructor and approved by the mentor teacher.  On the first visit, candidates are to provide the cooperating teacher a copy of the practicum packet.  As assignments are given by UCA instructors, candidates should communicate these requirements to the mentor teacher as early as possible.  The teacher must have a clear understanding of the field assignments for each course.

8. Candidates must submit to the mentor teacher any lessons or plans for candidate-directed activities a week in advance. Plans may be implemented only when they have been approved and/or modified (if required) by the mentor teacher.  Thorough preparation, including gathering any materials required for the activities, should be completed one week in advance.  You are required to have one of your course-assigned lessons formally observed by your mentor teacher.  Your practicum supervisor will formally observe one additional lesson.  (Refer to p. 15)
9. The first responsibility for the mentor teacher is the well being of the students in his/her classroom.  UCA candidates should be aware of the many demands made on the classroom teacher and should coordinate with the teacher’s schedule.

10. Candidates must maintain a UCA attendance form that is to be initialed by the mentor teacher after each class visit.
11. Observations made and/or information gained about any public school event/person are to be reflected with anonymity.  Ethical and legal considerations preclude revealing an individual’s name and/or behaviors and activities observed.  When videotaping of lessons is required, candidates are responsible for obtaining signatures on proper release documents.  (It is recommended that this be part of your introduction letter to parents)
12. Candidates should be cognizant of the fact that they are representatives of the University of Central Arkansas.  A teacher candidate’s behavior and attitude should be positive and highly professional at all times.

13. Candidates may be removed from a field placement if it is determined that he/she is adversely affecting the public school setting in any way and/or unable to demonstrate/perform the requirements for Internship I.   The removal may be at the request of the school or initiated by University personnel.
(i.e. unprofessional or moral conduct, accountability for field assignments and classroom/student responsibilities)

University of Central Arkansas

TEACHER CANDIDATE ATTENDANCE FORM-Internship I Practicum (ECSE 4318)
…………………………………………………………………………………………………………………

Refer to items #2 and #3 on page 4 in regards to attendance and punctuality policies.
Teacher Candidate_________________________________________ ID#__________________________

Mentor Teacher___________________________________________ Grade ________________________

School Placement_________________________________________ 
…………………………………………………………………………………………………………………
	DATE
	TIME IN
	TIME OUT
	TEACHER’S INITIALS

	1/17
	
	
	

	1/19
	
	
	

	1/24
	
	
	

	1/26
	
	
	

	1/31
	
	
	

	2/2
	
	
	

	2/7
	
	
	

	2/9
	
	
	

	2/14
	
	
	

	2/16
	
	
	

	2/21
	
	
	

	2/23
	
	
	

	2/28
	
	
	

	3/1
	
	
	

	3/6
	
	
	

	3/8
	
	
	

	3/13
	
	
	

	3/15
	
	
	

	3/27
	
	
	

	3/29
	
	
	

	4/3
	
	
	

	4/5
	
	
	

	4/10
	
	
	

	4/12
	
	
	

	4/17
	
	
	

	4/19
	
	
	

	4/24
	
	
	

	4/26
	
	
	

	
	
	
	

	
	
	
	


	Lesson Plan/Instructional Profile      (3-17-08) 

	Teacher Candidate _________________________     School ______________________________
Mentor Teacher _____________________________  Grade/Subject_______________________
UCA Supervisor _____________________________  Date _____________  Time ____________



	ARKANSAS CURRICULUM FRAMEWORK SLE(S)/COMMON CORE STANDARD(S)
_________________________________________________________________________________________

LEARNING OBJECTIVES - Praxis III uses the term Goals (TPOA - A2)

List your objectives for student learning for this lesson.  In other words, what do you want the students to learn?  In parentheses after each objective, cite the Arkansas Curriculum Framework Student Learning Expectation/Common Core Standard.  An example of an objective might be: “Students will be able to identify independent variables and dependent variables.”  Set your objectives at the high levels of Bloom’s taxonomy more frequently than those at the lower levels.

Academic Objective(s):

Affective [Social/Emotional/Behavioral] Objective(s):

Why have you chosen these objectives? How are the objectives appropriate for the whole class, including students with diverse learning needs? What prior knowledge and skills do your students need to accomplish these objectives?


	CONNECTIONS (TPOA – A3)
How do you connect this lesson to past learning?  
How do you connect this lesson to future learning?

_____________________________________________________________________________________________

How do the lesson concepts connect with the major ideas or principles (structure/organization) in your discipline (refer to the standards of your national professional organization).   If appropriate, how have you made connections to other disciplines?  



	STUDENT GROUPING/INSTRUCTIONAL DESIGN OF CLASSROOM (TPOA - A4, B5)
How will you group students for instruction? Why have you chosen this grouping? 



	MATERIALS, TECHNOLOGY, AND MEDIA (TPOA – A4, C7)
What instructional materials, technology, and media will you use for planning and delivering the lesson? Why have you chosen these and how will you use them meaningfully?  



	TEACHING METHODS AND STRATEGIES (TPOA – A4)
What teaching method(s)/model(s) will you use for this lesson?  Why have you chosen these methods? Be sure that the methods/models are directly connected to your lesson objectives.  What modifications and/or accommodations are needed to ensure successful learning for all students, taking into account their diverse needs and characteristics?



	LESSON DESCRIPTION/ACTIVITIES (TPOA - A4, C3)
Describe the step-by-step procedures and activities of the lesson in sequence and indicate how much time has been allocated to each component. 
Procedures

1. Introduction                                                                                                                 Est. Time: _________
Focus learning, state objectives, activate background experiences, motivate learners. 

2. Providing Lesson Content                                                                                          Est. Time: _________  
Teach new concepts, ensure higher order thinking, facilitate exploration, provide practice.

3. Closure                                                                                                                         Est. Time: _________

Summarize learning.

4. Extension Activities                                                                                                     Est. Time: _________
Extend thinking through homework, projects, etc.

SUPPORT OF OBJECTIVES
How do the lesson procedures and activities support your instructional objectives?  How do the activities of the lesson accommodate the needs of individual or groups of learners?  If appropriate, attach a copy of materials distributed to the students such as an activity or lab sheet, handouts, printed instructions, problem set, and/or list of guiding questions you plan to ask.


	ASSESSMENT (TPOA - A5)
How and when do you plan to assess student learning on the content of this lesson? Why have you chosen this approach to assessment? If appropriate, attach a copy of your assessment instrument(s) such as a written quiz, homework, list of oral questions, and/or performance task.
__________________________________________________________________________________________________

How is your assessment connected to your lesson objectives?  
_________________________________________________________________________________________________

How will you use the results of this lesson assessment to plan for future learning? 




	Lesson Reflection

	Teacher Candidate _________________________     School ______________________________

Mentor Teacher _____________________________  Grade/Subject_______________________

UCA Supervisor _______________________Date Lesson Taught ___________  Time ________

	List the objectives of the lesson. You will reference each of these as you respond to the next prompts.



	TPOA – D1

Identify STRENGTHS in the lesson in relation to the academic and affective [social/emotional/behavioral] objective(s). Use specific evidence from the lesson to support judgments. [NOTE: In responding to this prompt, you will want to consider aspects of the lesson such as student grouping, materials, methods and strategies, activities, and assessment.] 

Identify WEAKNESSES in the lesson in relation to the academic and affective [social/emotional/ behavioral] objective(s). Use specific evidence from the lesson to support judgments. [NOTE: In responding to this prompt, you will want to consider aspects of the lesson such as student grouping, materials, methods and strategies, activities, and assessment.]
To what extent were the objective(s) met by all learners? Use specific evidence from the lesson to support judgments. [NOTE: In responding to this prompt, you will want to consider assessment evidence you collected from the students. In other words, did the students learn what you wanted them to learn? How do you know?]
How will you use this experience to guide future instruction? Explain why you have made this decision.


	TPOA – D2

Identify an individual or group of students who did well in today’s lesson.  How do you account for this performance?  What type of enrichment would you suggest to challenge this individual or group of students? 
Identify an individual or group of students who had difficulty in today’s lesson.  How do you account for this performance?  What type of support would you suggest to assist this student or group of students with learning?


	Please add any other comments, reactions, or questions about this lesson.  For example, is there anything about which you felt particularly good, frustrated, or confused?

During your internship, you are required to make contact with parents and participate in professional development activities. Describe here your activity in these areas since your last observation. You may find the logs on the following pages useful for this purpose.


UCA Lesson Observation Evaluation – Mentor Teacher’s Form

                 Candidate:_________________________________________ Level of Candidate: Internship I

                 Subject:____________________________ Grade Level:______ Date:_____________________

                 Assessor:___________________________ Overall Rating:______________________________
 
Key:   
U = Unsatisfactory    

B = Basic
P = Proficient




NI = Needs Improvement           
E = Emergent
NA = Not Applicable to this Lesson

	U

1
	B

2
	P

3
	UCA Lesson Observation Evaluation

Teacher Performance Outcomes Assessment 

	
	
	
	Domain A:  Planning and Preparation

	
	
	
	A1 Demonstrates knowledge of students (age group, diversity, interests, heritage)

	
	
	
	A2 Selects instructional goals appropriate for lesson and students

	
	
	
	A3 Demonstrates knowledge of content by designing instruction that connects past, present, and future content

	
	
	
	A4 Demonstrates knowledge of pedagogy by planning appropriate instructional methods and learning activities, using appropriate materials and resources

	
	
	
	A5 Assesses student learning by planning assessments appropriate for students and aligned with learning goals

	
	
	
	Domain B:  The Classroom Environment

	
	
	
	B1 Creates an environment that promotes fairness

	
	
	
	B2 Creates an environment of respect and rapport

	
	
	
	B3 Communicates challenging learning expectations

	
	
	
	B4 Establishes and maintains consistent standards of behavior

	
	
	
	B5 Organizes physical space for maximum learning and safety

	
	
	
	Domain C:  Instruction

	
	
	
	C1 Communicates learning goals and instructional procedures

	
	
	
	C2 Makes content comprehensible to students (coherent structure, makes material relevant to students)

	
	
	
	C3 Extends students thinking

	
	
	
	C4 Monitors learning, provides feedback, and adjusts learning activities to meet the needs of all students

	
	
	
	C5 Uses instructional time effectively

	
	
	
	C6 Communicates clearly and accurately (in speaking and writing), encourages effective communication

	
	
	
	C7 Integrates technology into instruction

	
	
	
	C8 Impacts student learning as evidenced by formative and/or summative assessments

	
	
	
	Domain D:  Professional Responsibilities

	
	
	
	D1 Reflects on teaching

	
	
	
	D2 Demonstrates a sense of efficacy (assumes responsibility for student learning)

	
	
	
	D3 Builds professional relationships

	
	
	
	D4 Communicates with families and communities

	
	
	
	D5Maintains accurate records

	
	
	
	D6 Grows and develops professionally (service, memberships, use of research)

	
	
	
	D7 Professional demeanor (adheres to school policies, dresses and behaves in a professional manner)


Comments:

ECSE 4319 – Dr. Mark Cooper
Model Assessment #8: Guidance and Management Assignment

Chalk and Wire Field-Based Activities 

Activity: Social Emotional Learning Lesson with a Service-Learning Project Approach: 

It is the hope that all teachers encourage student behavior without over-reliance on punishment and rewards. Many students learn to behave for fear of punishment or the desire for a reward. The dependency on external factors is not ideal. It is important to teach students from the beginning the year to the end of the year to learn empathy, self-management, personal responsibility, self-awareness, other-awareness, problem solving, critical thinking, and a variety of character behaviors, including caring, persistence, self-acceptance, determination, attentiveness, patience, the ability to accept no, the ability to delay gratification, diligence, concern for others, and self-control. The younger and more difficult students will have additional challenges to regulate their behaviors without external influence. The guidance and management strategies are designed to influence students’ thoughts, feelings, and behaviors for the purpose of promoting positive behaviors and demoting negative behaviors. Of course, the long-term goal is to move students from external dependence to internal control.

In this assignment, the candidates will be expected to develop and implement a Social Emotional Behavior Lesson (SEL) for the classroom using a Service-Learning Project Approach. Following the implementation of the lesson, the candidates must achieve the following:

1. Demonstrate the ability to extend or generalize learning beyond the 30 minute lesson using the following extensions using descriptive commenting, behavior stories, visual cues, auditory prompts, techno-guidance, teacher affirmation steps, home connections, integrated content teaching, drama, critical literacy, and gadget guidance. 

2. Demonstrate how the SEL Service-Learning Lesson impacts social, emotional, and behavioral understanding and skills.

3. Demonstrate how the SEL Service-Learning Lesson teaches common core standards represented by language arts, science, math, social studies, and/or health.

4. Demonstrate realistically or hypothetically the ability to impact the local and/or global community.

ECSE 4320 – Mrs. Lisa Herrington
1.  Shared/Guided Reading Lesson Videotape-Students will conduct either a shared reading or guided reading lesson & videotape the lesson.  *Due: Shared Reading-Feb 24th - Guided Reading-Mar 30th.  60 pts
2.  Literacy Assessments-Students will administer four literacy assessments, including a running record.  *Due: April 13th. 40 pts

3.  Field Journal-Students will keep a field experience journal.  Students must make at least 1 entry per week.  An example will be shown in class.  *Due: April 25th.  25 pts 
*Tentative Dates

ECSE 4331 –Dr. Candice Barnes
Data-driven Instruction Project (200 points)

Goal: Learn how to differentiate instruction based on data.

Objective: Collect data as evidence of student’s performance. Use that data to develop a lesson plan for a small group of students of various exceptionalities, abilities, learning styles, backgrounds, and cultures.  

Assignment Description

Data Collection and Lesson planning

Students will work with their mentor teacher to identify 4-6 students who are struggling, on target and accelerating in a particular area, subject or concept. Your goal is to create a heterogeneous group of students to work with over the semester for this project. The students identified should demonstrate various exceptionalities, learning styles, abilities, backgrounds, and culture. Then, collect data on each student for later analysis and comparison. 

The student will collect early assessment data and pre-test assessment data from various sources (i.e. existing data, IEP’s, informal or formal assessments, work sampling, standardized scores, observations, etc…).  Next, analyze that data to develop a lesson plan which demonstrates how you will provide instruction to that small group of students. Pay particular attention to enhancing all developmental areas (i.e. social and emotional, cognitive, and physical). Also, pay attention to modifications, teaching strategies, and writing objectives which meet the individual student’s needs. Finally, create or design assessments that allow students to demonstrate their learning in a relevant and authentic way.

Teaching

 Teach the lesson and collect post-test data on student’s learning to compare to pre-test data collected. The optimal goal is to determine the effects of differentiated instruction, drawn from data you have collected. 

Analysis of Findings

Write an analysis of your data. Use the response questions below to guide your analysis. Create a graph that demonstrates student’s progress and learning.  Early assessment data should be discussed in detail. The analysis should compare the pre- and post- test data. The analysis should be detailed, specific and thorough.  Basic statistics should be used to explain results.  The length of the analysis is determined by the student.

 Interview and Essay Assignment (125 points)

Goal: Learn how schools use data to inform instruction and enrich student’s learning outcomes.

Objective: Identify and interview two leaders in your school who are intricately involved and knowledgeable about the uses of assessment to drive the classroom instruction. Also, interview your mentor teacher regarding assessment.

Assignment Description 

Students will select two leaders in the school, along with their mentor teacher to interview about assessment and data-driven instruction. One of those leaders must be the Principal or Assistant/Vice Principal. The other leader can be a teacher leader, instructional facilitator, literacy coach, or other identified assessment team member. Students will use the questions below to guide their interview with the selected persons. Students will then compare and contrast the information collected from the interviews to write a comparative, expository essay. This essay should showcase what the student has learned about data-driven instruction and decision-making from their interviewees. This is not simply a retelling of the responses to interview questions, but should be a synthesized account of the depth of knowledge about assessment from the author’s (student’s) point of view. Students should use the response questions to guide their essay. However, essays should address more than the response questions provided. Essay should be thorough and demonstrate depth of knowledge and use APA formatting. Pay close attention to in-text citation, reference formatting and headings. Students should use at least four references to support their essay (3 current articles, no older than 2002, and 1 text). Page number is determined by the student. 

Interview Questions-Leaders

What kind of standardized achievement assessment instruments are used in the school? How is that information used to impact student’s learning and classroom instruction?

How is this information used to determine if students need further evaluation, or services? 

Are there any tests to measure student’s social and emotional development? What are they? How are they used and integrated into instruction?

How are teachers involved in examining the results of data? What is their role in accountability?

Do you use portfolios or work sampling to evaluate student’s performance?

Now that Common Core Standards are being implemented throughout the state, how does that change assessment in your school?

What are the benefits and challenges to assessment? How do you handle the challenges?

How are parents involved or included in the assessment process at the school?

Does student mobility affect your instruction and assessment? If yes, how? What plans are in place to handle that issue?

Interview Questions-Mentor Teacher

What is your view on assessment in the school? How has it helped or hindered student performance? 

How do you assessment the everyday learning of students in your classroom? How is this information used to inform your future instruction? 

How do you use both informal and formal assessments to inform your classroom instruction?

How has your strategies, methods changed based on data you have collected on your student’s learning and ability?

What is your general opinion about the role assessment plays in curriculum and instruction? 

What, if anything, would you change about how assessment is delivered and used in your school?

Response Questions

In your opinion, is assessment used effectively to guide instruction? Justify your response. 

How would you use the information in developing your pedagogy?

What have you learned from your interviewees that affirm or rejects what you have learned about data-driven instruction? Connect with at least five principles from the course. 

What are some of the more global challenges standardized assessments raise? What is the response to these concerns and challenges?

What are the advantages of standardized testing, and how is that reflected in your mentor school?

ECSE 4316 – Mr. Daniel Barrington

FIELD ASSIGNMENT #1                                              

Math Lesson with Concrete Learning Component                          Due:  March 16
Secure permission from your mentor teacher to teach a math lesson.  The curriculum use in your class will emphasize the Arkansas Common Core Standards, as well as the Arkansas State Frameworks.   Your lesson, therefore, should take that in consideration when designing and planning for guided instruction.  

The lesson should focus on a math skill/concept needing to be introduced, reinforced, re-taught, or a follow-up to the mentor’s lesson.  Even though your lesson design needs to consider the curriculum guidelines within the class, you should also be sure to incorporate methods which lend themselves to addressing a multi-sensory approach to learning and discovering the mathematic concept.

Consider the following modalities of presentation as you design and plan:

Imagery:       Use of charts, picture cues, diagrams, graphs, models,                             

                     etc.

Language:    Group/think laboratory of the task, teacher/student discussions in 

                     short intervals,  think-aloud as you model a skill process, questioning 

                     strategies, think-pair-shares, carousel brainstorms, literature connections, etc.

Action:         Use of manipulatives and other appropriate learning tools to fit the need of

                     learning/discovering the math concept.  (This is your concrete learning component)

Also, be mindful of specific modifications or accommodations that may need to be incorporated into the instructional/learning phases for the students with exceptionalities.

One example:  You may have a student with cerebral palsy who may need his/her manipulatives enlarged to accommodate his/her challenges with fine dexterity and/or other motor movements.

Your lesson must be planned using the PATHWISE lesson plan profile and followed up by the reflection profile from your field packet.  BE SPECIFIC/DETAILED ON EACH COMPONENT AND QUESTION RESPONSE.  Provide clear descriptions of each component and rationale response.

Your math lesson would preferably be best implemented using the entire class of students.  You may, however, teach the lesson to a designated smaller group of students within your class if required and/or appropriate.

You will are also required to take or have someone take photographs of the lesson interactions.  Photos should illustrate your lesson’s delivery, the materials/manipulatives used, and the students’ engagement with the math learning task.  (minimum of three photos)

Be sure to confer with your mentor teacher in advance about your lesson and the scheduling and planning, as well.

FIELD ASSIGNMENT #2

ASSIGNMENT:  Science Lesson with Exploration Component and Graphic Organizer  Due:  April 25
Secure permission from your mentor teacher to teach a science lesson.  Remember that curriculum is benchmark driven  If the curriculum for the given class does not directly address science instruction, then you will integrate the teaching of a science concept within another content area that is addressed.

The lesson should focus on a science concept needing to be introduced, reinforced, re-taught, or a follow-up to the mentor’s lesson.  Even though your lesson design needs to consider the curriculum guidelines within the class, you should also be sure to incorporate methods which lend themselves to addressing a multi-sensory approach to learning and discovering the science concept.

Consider the following modalities of presentation as you design and plan:

Imagery:     Use of charts, graphic organizer, picture cues, diagrams, physical models,                             

[image: image1.png]


                   etc.

Graphic Organizer

1. Create one graphic organizer that addresses specific information within the content of your science lesson. 

2. As you outline the information to be visually displayed, choose and adapt the graphic organizer to meet the needs of the specific science content.  Certain graphic organizer formats are more suited than others for certain levels of content, developmental learning levels of students, and type of learning process (i.e. cause/effect, main idea/details, comparison/contrast, sequencing,…) 

3. You may choose and adapt a graphic organizer from your packet or access a format from another source.  Be sure, however, to personalize it to the your students’ specific learning needs.

4. Your graphic organizer needs to be created on butcher paper or other comparable material that is large enough to be viewed and used by the whole class.  Also, consider how the students will be engaged with its use.

(i.e. student versions of the large format, student interaction with the large format,…)
Language:    Cooperative group discussion of the task, teacher/student discussions in 

                     short intervals,  think-aloud as you model a skill process, questioning 

                     strategies, think-pair-shares, carousel brainstorms, literature connection, data recording, etc.

Action:         Use of manipulatives and other appropriate learning tools/materials and tasks to fit the need                      

                     of learning/discovering the science concept.  (Exploration Component)
Again, be mindful of specific modifications or accommodations that may need to be incorporated into the instructional/learning phases for the students with exceptionalities.

One example:  Reading disability – highlighted directions cuing the learner to specific procedures, 

                         ADHD – Placed in proximity to teacher, use of SLANT

                         ESL – picture cues

Your lesson must be planned using the PATHWISE lesson plan profile and followed up by the reflection profile from your field packet.  BE SPECIFIC/DETAILED ON EACH COMPONENT AND QUESTION RESPONSE.

Your science lesson would preferably be best implemented using the entire class of students.  You may, however, teach the lesson to a designated smaller group of students within your class if required.

You will are also required to take or have someone take photographs of the lesson interaction and graphic organizer.  Photos should provide visuals of your lesson’s materials AND graphic organizer used during the lesson. (minimum of three photos)
ECSE 4318 – Mr. Daniel Barrington
Field Experience with ELL Student(s)              Due Date:  April 27 (Chalk and Wire Submission)
Requirements:

1. You are required to work directly with at least one English language learner (ELL). You should ask the classroom teacher as much information about your English language learner (s) as you can.  For example, you should ask about the child’s first name, language spoken at home, and the family’s country of origin. You may ask general information about the child’s academic progress, however, please don’t ask questions of a personal nature, such as their immigration status. 

2. Once you have arranged to complete your hour with an ELL student, choose a game or activity to complete with your student. 

3. Create flash cards using either spelling words or grade appropriate sight words. One you have worked with your student using the flash cards, play a game or complete an activity using those words. Below there are suggestions for games, activities and strategies.

4. Once you have completed your 1 hour, you must write a reflection paper. The paper should describe your experience, activity and give some background information about your ELL student.  

5. This is a Chalk and Wire submission.  
Strategies for Teaching ELL Students

It is important to use appropriate strategies with English Language Learners. You should simplify the language, not the content. These students are just as capable of learning as the native English speaker. However, your approach to teaching them should be designed to maximize their potential to understand the content. The following strategies are recommended for English language learners:

· Games

· Cooperative Learning Groups

· Display print to support oral language

· Model activities for students

· Use hands-on activities

· Draw

· Act out

· Label

· Name

· List

· Draw

· Match

· Circle 

· State

· Songs

· Read aloud

· Choral Reading

Example: 1st Grade Spelling Words

Spelling Words

1. Skip,

2. Snap

3. Spot

4. Stiff

5. With

6. Stop

7. Swell

8. [image: image2.wmf]Swim

9. Of

Flash Card:                       

For words such as of or in, simply use the word in a simple sentence:


Teaching Vocabulary Words with Games

Once children have had the opportunity to study new vocabulary words, games are a fun, hands on way to help strengthen their retention. These games are easy to create at home or at school and can be modified based on the particular words a child is learning at the time.

· Wordo—played just like the game Bingo, but this version uses vocabulary instead of numbers on a grid card. 

· Concentration—Vocabulary word concentration cards can easily be made by using index cards. Simply write each word on two cards, shuffle and lay face down to play. 

· Word Searches—Create word searches featuring the vocabulary words. 

· Go Fish—Go fish cards can easily be made using index cards. Simply write each word on two cards, shuffle and deal to play.

· Flash Cards—Create flashcards using index cards. On one side have the word written out with a picture, if possible. On the other side use the word in a sentence. Go through the words with your students and ask them to use the word in a sentence, while showing them the word.

WORDO

	Skip


	Stiff


	Swell



	Snap


	With


	Swim



	Spot


	Stop


	Of




	Stop


	Stiff


	Skip



	Of


	With


	Snap



	Spot


	Swell


	Swim




Field Assignment Checklist – Internship I Courses

	DUE

DATE
	DATE

COMPLETED
	FIELD

ASSIGNMENT
	COURSE

	March 16
	
	Math Lesson and Reflection
	ECSE 4316 – Barrington

	April 25
	
	Science Lesson and Graphic Organizer and Reflection
	ECSE 4316 – Barrington

	
	
	Data Driven Instruction Project
	ECSE 4331 –

Barnes

	
	
	Interview and Essay Assignment
	ECSE 4331 –

Barnes

	Feb. 24
OR

March 30
	
	Shared Reading 

 ------ OR ------

Guided Reading Lesson Videotape
	ECSE 4320 – Herrington

	April 13
	
	Literacy Assessments
	ECSE 4320 – 

Herrington

	April 25
	
	Field Journal
	ECSE 4320 – 

Herrington

	
	
	Guidance and Management Assignment


	ECSE 4319 – 

Cooper

	By January 31
	
	Introduction Letter to Parent(s)
	ECSE 4318 – 

Barrington

	Turn in Finals Week
	
	Attendance Form 
	ECSE 4318 –Barrington

	Turn in Finals Week
	
	Formal Lesson Observation Evaluation – By Mentor
	ECSE 4318 – Barrington

	Scheduled by Supervisor
(Chalk and Wire Submission)
	
	Chalk and Wire Formal Lesson Observation and Class Profile – By Practicum Supervisor
	ECSE 4318 – Barrington

	Chalk and Wire Submission by 
April 20
	
	TPOA: Domain A          

TPOA: Domain B

TPOA: Domain C
TPOA: Domain  D
	ECSE 4318 – Barrington

	Chalk and Wire Submission

April 27
	
	ELL Assignment
	ECSE 4318 – Barrington


Evaluation for ECSE 4318

Your final grade for Internship I Practicum will be assigned as reflected by the Teacher Performance Outcomes Assessment. (TPOA)
The TPOA will reflect your overall performance in the assigned Internship I placement.  Performances assessed, but not limited to, include the following:

1. Formal Lesson Observations

· One lesson will be formally observed by your mentor teacher.

· One lesson will be formally observed by your practicum supervisor (Mr. Dan Barrington) that will be prescheduled in collaboration with your assigned mentor teacher.  You will also complete a class profile in conjunction with the observed lesson.

                         (Refer to guidelines as outlined in Chalk and Wire for Internship I)
2. Field Assignment Implementation and Completion

3. Other Classroom Interactions and Responsibilities (Refer to page 4 of the practicum packet)

4. Performance Feedback from Mentor Teacher

Final Grade for Internship I Practicum - The following score breakdown of the criteria represented within the four domains identifies how the TPOA rating translates into a letter grade:
A = no rating of the “1” category (an A will also not be assigned if the candidate scores anything below a 3 for any criterion under Domain D7)
B = no more than one rating of the “1” category

C = no more than three ratings of the “1” category

F = four or more ratings of the “1” category
A teacher candidate with any “1” ratings on the TPOA as a result of Internship I practicum performance will enter Internship II with an improvement plan that outlining the expected performance(s) and action(s).  The improvement plan will be provided to the teacher candidate’s UCA supervisor for Internship II.
Internship I Evaluation of Teacher Candidate:  Summary of Areas for Improvement
(Completed at the end of Internship I)

If an Internship I teacher candidate receives a ‘1’ rating on any criterion(s) as outlined on the Teacher Performance Outcomes Assessment during Internship I, an explanation of the  identified area(s) of improvement are noted and provided to the teacher candidate and his/her assigned Internship II supervisor.  
The goal of the improvement summary is not punitive, but to allow the teacher candidate the opportunity to demonstrate improved proficiency during his/her Internship II experience.

The following criterion(s) received a score of “1” upon completion of Internship I Practicum.
	TPOA Criterion
	Comments
	

	
	
	

	
	
	

	
	
	


Teacher Candidate:

Signature_____________________________________________________________ Date____________________

Internship I Practicum Supervisor:

Signature_____________________________________________________________ Date____________________

Internship II Supervisor:

Signature_____________________________________________________________ Date____________________

Department of Early Childhood and Special Education
Performance Improvement Plan
This form will be sent to the chair/program coordinator and the advisor of the student named below, and a copy should be kept in the student’s academic file.

Practicum Supervisor:  Mr. Daniel Barrington
Mentor Teacher:

Course(s):  ECSE 4318
Semester:  Internship I
Date:  
Teacher Candidate:

UCA ID#: 
Major:  P-4 Early Childhood Education             Advisor: 

Department Chair or Program Coordinator:  Dr. Kathleen Atkins

During classroom and/or field work activities, this student has demonstrated one or more weaknesses that could hinder his/her instructional performance in the classroom if not addressed and corrected.  These problems include:

____ Errors or deficiencies in oral communication

____ Errors or deficiencies in written communication

____ Behavioral issues that might have an adverse effect on student’s classroom performance

____ Other

Explanation:  
Action(s) taken:  
Student Signature:____________________________________________________ Date:_______________________

Instructor Signature:__________________________________________________ Date:_______________________

Dept. Chair Signature:________________________________________________  Date:________________________
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